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Reach for the Sky!
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Assessment and Feedback Policy

“Be strong and do not give up, for your work will be rewarded." 2 Chronicles 15:7

Adopted December 2020
Review December 2022 (or sooner to reflect changes to statutory assessment criteria from the DfE)

Context

The Government introduced a new National Curriculum in 2014 which raised the expectations of the
attainment of children right across the primary phase of education. As part of this new curriculum,
the government abolished the old National Curriculum ‘levels’ as a way of judging and tracking
children’s progress through their primary education. Schools were encouraged to produce their own
assessment system, in-keeping with their school ethos and aims, which would enable them to
assess, record and track each child’s progress against the National Curriculum expectations for the
end of each year or key stage (dependent on subject). The National Association of Head Teachers
(NAHT) produced the Underpinning Principles of Assessment to guide schools in creating an effective
school assessment system (see Appendix 1) which have been used by St. Peter’s to create our
assessment policy and procedures.

Aims and Rationale
At St. Peter’s, we believe that:

e Each child is an individual and that our assessment of them should enable them to make
progress towards the National Curriculum at an appropriate level.

e Assessment is most effective when it builds a picture of a child’s performance both daily and
over time (including strengths and emerging needs) and is used to target subsequent
learning to challenge, inspire and motivate all children in their learning.

e Assessment supports continual improvement in independent learning but we must celebrate
what children do well, to build self-esteem, as well as identify what they need to do next.

e Assessment is an inclusive approach and is suitable for all the children in our school. Where
additional assessments are needed, these will be used to inform classroom practice, make
additional adaptations and plan for extra provision to support additional needs or Special
Educational Needs.

e Assessment judgements are reached in a fair and honest way, reflecting the independent
ability of children from a range of evidence. These judgements are supported through
rigorous moderation across the school and with other professionals from outside of school.

e Assessment data is used to track the progress of children across the school, to ensure that
they make good progress and achieve their full academic potential. This data is also used to
help make further improvements to the school’s provision and performance for the benefit
of all the children we teach.



Assessment for Learning (formative assessment)

St. Peter’s believes that assessment is fundamental to effective teaching and learning. It helps to
gather information about each child’s abilities, their individual learning needs and their overall
academic performance. Effective use of assessment is an integral part of daily teaching at St. Peter’s
and allows staff to observe, question, discuss and feedback on skills and learning throughout all
parts of the learning sequence. Teachers use this information to plan for, adapt and re-shape
learning to meet the needs of individuals, groups and cohorts based on their current abilities and
their emerging learning needs. Therefore, effective assessment underpins lesson planning, lesson
delivery and the organisation of learning on a daily basis.

Principles and practices of Assessment for Learning
Assessment for Learning should:

e Be part of effective planning of teaching and learning

e Should focus on how students learn

e Be recognised as central to classroom practice

e Be regarded as a key professional skill for teachers

e Be sensitive and constructive because any assessment has an emotional impact

e Take account of the importance of learner motivation

e Promote commitment to learning goals and a shared understanding of the criteria by which
they are assessed

e Enable learners to receive constructive guidance about how to improve

e Develop learners’ capacity for self-assessment so that they can become reflective and self-
managing

e Recognise the full range of achievements for all learners.

Assessment for Learning underpins every learning sequence at St. Peter’s, using teachers’
professional skills to identify good assessment opportunities to assess children’s capabilities and
emerging learning needs. Effective teaching responds to this assessment information in a timely
manner to challenge, extend, support or re-shape learning tasks to better meet the needs of the
children on a continual basis within each lesson. The information gathered from Assessment for
Learning is subsequently used to make informal records such as on annotated planning, make
adjustments to future lessons and to identify where/ how effective differentiation is required to
enable children to make good progress in their learning.

At St. Peter’s, Assessment for Learning may take the following forms:

e Focused observations on children’s discussions with talk partners, interactions and learning
against a specific objective or success criteria. Teachers may also use whiteboards for
children to generate an individual response and then ask all the class to ‘show me’ to check
how secure their understanding is.

e Targeted questioning to get children to illicit their understanding and deepen their
responses using ‘throw back’ questions such as “Can you use an example to prove it?”

e The use of lesson objectives and success criteria so the children are aware of what they are
learning and how to deepen their understanding of this concept.

o Self-assessment and peer assessment is used for children to review, edit and improve their
work in order to help them become reflective learners, and specifically refers to the
objective/ success criteria for that lesson.



e Coaching using verbal feedback from staff to prompt, guide and model improvement in
outcomes in discussion with the children.

e Verbal or written feedback will give children supportive, directed and developmental
feedback to improve their work, closely matched to their emerging learning needs.

“Whatever you do, work at it with all your heart” Colossians 3:23-24

Marking and Feedback

Our approach to marking feedback seeks to ensure that all children receive positive, personal and
motivating feedback for their effort with their learning each lesson. Feedback will refer to the quality
of outcome, the amount of effort given and the child’s contribution to the learning that has taken
place. This seeks build self-esteem and confidence so that children feel acknowledged for, and take
pride in, the learning opportunities across the curriculum. Feedback will use marking to help assess
next steps for the child (especially in Maths and English) and indicate what level of further support
or challenge is required to secure this learning. Where necessary, teachers will indicate corrections
or further working out to check pupil understanding; they may also work directly with a child to
address a misconception.

Our ‘Reach for the Sky’ motto is embedded within our approach to feedback, enabling all children to
see that they are reaching for the sky in their learning. Learning tasks and feedback are presented
with a clear Learning Focus and degrees of challenge (differentiation) under the headings Sky, Moon
and Stars. This allows all children to have success at reaching for the sky but they can also take their
learning further by reaching beyond the sky to show a deeper understanding. Children are directed
towards the most appropriate heading to commence their learning within each lesson based on the
teacher’s ongoing assessment. When a child has demonstrated they are secure at a given skill, they
can then be moved on to increase the level of challenge.
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for English and Maths
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https://www.biblegateway.com/passage/?search=Colossians+3%3A23-24&version=NIV
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Following completion of the learning outcome, grids are completed by the teacher which include:

e A personal, positive and motivating comment referring to the quality of outcome, the
amount of effort given or the child’s contribution to the learning that has taken place

e Highlighted indication of the level of support that the child has received in order to complete
this work

e Highlighted assessment of Sky, Moon and Stars criteria to show the ability in the skill being
taught that the child has demonstrated

e Highlighted next step to further support the child’s learning or challenge them within the
next learning opportunity.

o Infeedback for extended writing, children will receive more focused developmental
feedback including spellings to practice.

For subjects other than English and Maths, learning tasks will have an assessment grid that indicates
the key question for the lesson (or a Learning Focus), a skills focus specific to the subject being
studied and space for a personal comment from the teacher along with the five elements of the
school motto for pupils to be recognised for demonstrating the school’s motto.

Throughout all of these approaches, teachers will use stickers, stamps, housepoints and the weather
system to praise children for their effort, presentation and learning attainment on an individual
basis.

Example Feedback Grid for wider curriculum subjects
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Assessment of Learning (summative)

Summative assessments will be made three times a year, towards the end of each term. Throughout
the term, staff will collect detailed evidence for their six focus children using regular Assessment for
Learning opportunities. This evidence will be from a range of sources including: independent written
outcomes; observations of their learning; informal quotations from lessons which demonstrate their
understanding; photocopies of whiteboard work and other sources as appropriate. Class teachers
will use this evidence to make a judgement on the performance of these children against national
expectations and apply a ‘best-fit’ judgement to describe the curriculum year and stage that the
child is working at. These judgements will be moderated by staff from across the school in termly
moderation meetings where teachers ‘present’ their evidence before their judgement is either
agreed or moderated. This process is rigorous, follows stringent guidelines and ensures that
judgements are consistent across year groups and key stages. Following moderation in staff meeting
time, PPA time and through other professional dialogue, staff use the assessment judgements for
their focus children to inform their judgements on other children’s attainment and progress using
their professional judgement and a benchmarking process to ensure consistent standards.

All staff use the adapted Entrust Assessment Grids for Writing and the STAT Sheffield Assessment
grids for Reading and Maths to make their assessment judgements. For staff in Nursery and
Reception, assessments are made against the Development Matters criteria.

Teacher assessment for children’s attainment will be made in the following way:

/5:2\

The curriculum year the child isworking in The current stepthey areworking at withinthat year

The first number refers the year group curriculum that the child is currently accessing. If a child is in
Year 2, then this will be 2 and a child in Reception would be 0.

Each academic year is split into 6 steps and it is expected that children will make at least 6 steps
progress one year. The step they are currently on within that year group is recorded as the second
number.

:2 means that the child is emerging at that year’s expectations (expected for the Autumn Term)
:4 means that the child is developing at that year’s expectations (expected for the Spring Term)
:6 means that the child is secure at that year’s expectations (expected for the Summer Term)

Termly assessments will be made and referred to in school as:

Name of Term

Assessment Checkpoint

Age Related Attainment Step

Autumn Term

Checkpoint 2 (CP2)

X.2

Spring Term

Checkpoint 4 (CP4)

x.4

Summer Term

Checkpoint 6 (CP6)

X.6

At the end of each year, if a child is meeting age-related expectations then they should be awarded a

judgement which shows their current curriculum year group with step 6. So, a child meeting age-

related expectations at the end of Year 4 should be awarded a 4:6.




Tracking of pupil progress

Once summative assessments have been made for each child, class teachers will input these into the
MIS system, ScholarPack. This cloud-based software will collate, record and report on pupil progress
and attainment once individual assessments have been inputted.

Using the assessment module in ScholarPack, each half term is worth one step. When assessments
are recorded at the end of each term, it is expected progress if the children have made two steps
forward. Accelerated progress would be three steps or more in one term or seven steps in an
academic year. The table below shows the values for ‘on track’ at each data point (the end of each
academic term). Teachers can use discretion to suggest that children are in-between these steps if
required. In addition, some children can be recorded as ‘mastering’ the curriculum and can be
awarded this if appropriate.

Year Checkpoint Step value (for children on track)
CP2 (Autumn 2) 1:2
1 CP4 (Spring 2) 1:4
CP6 (Summer 2) 1:6
CP2 (Autumn 2) 2:2
2 CP4 (Spring 2) 2:4
CP6 (Summer 2) 2:6
CP2 (Autumn 2) 3:2
3 CP4 (Spring 2) 3:4
CP6 (Summer 2) 3:6
CP2 (Autumn 2) 4:2
4 CP4 (Spring 2) 4:4
CP6 (Summer 2) 4:6
CP2 (Autumn 2) 5:2
5 CP4 (Spring 2) 5:4
CP6 (Summer 2) 5:6
CP2 (Autumn 2) 6:2
6 CP4 (Spring 2) 6:4
CP6 (Summer 2) 6:6

Every term, class teachers have to report on the progress of their class, vulnerable groups within the
class and the progress of individuals using the data made available to them through ScholarPack.
These Pupil Progress meetings for part of a professional dialogue about staff performance and are
used to raise standards of teaching alongside Performance Management.

To review their class data, class teachers will look at the information in the following reports within
ScholarPack:

e Checkpoints

o Simple Tracker

e Progress Tracker

e On Track Report (by subject or combined in Reading, Writing and Maths)



The assessment data also provides senior leaders with a detailed picture of the school’s performance
in subjects, particular year groups or for vulnerable cohorts within the school. Senior leaders use this
information to analyse performance, plan or target CPD to raise standards and use it to report on
the priorities or progress towards School Development objectives. This analysis is used to report on
the school’s effectiveness to parents, governors, community stakeholders and to Ofsted.

ScholarPack Assessment Points System for Early Years

Early Years Scoring System
Year EYFS Band and Stage Aggregate Score Step Checkpoint

Nursery 30-50 Emerging 11 -1:4 CP2

Nursery 30-50 Developing 12 -1:5 CP4

Nursery 30-50 Secure 13 -1:6 CP6
Reception 30-50 Secure 13 -1:6 BL (Baseline)
Reception 40-60 Emerging 14 0:2 CP2 (Autumn 2)
Reception 40-60 Secure 16 0:4 CP4 (Spring 2)
Reception Early Learning Goal 1 17 0:5 CP6 (Summer 2)
Reception Early Learning Goal 2 18 0:6 CP6 (Summer 2)
Reception Early Learning Goal 3 19 1:1 CP6 (Summer 2)

Early Years assessments are made and collated in a similar way, with rigorous moderation of
judgements on a termly basis. EYFS teaching staff make judgements against the Development
Matters age-related criteria for the 17 Areas of Learning and record where the children are
operating against the expectations for children of that age. Just like the rest of the school, these
summative assessments are recorded in ScholarPack and analysed in Pupil Progress meetings on a
termly basis. At the end of the Reception year, a judgement will be made about where children are
for each of the 17 Areas of Learning and will recorded as either emerging, expected or exceeding.

Children are defined as having reached a good level of development at the end of the EYFS if they
have achieved at least the expected level in:

the early learning goals in the prime areas of learning (personal, social and emotional development;
physical development; and communication and language) and;
the early learning goals in the specific areas of mathematics and literacy.



External assessment

Throughout a child’s school journey, there will be several occasions where statutory external
assessments are made to judge where children are with their learning as well as to gather
information to report of the performance of the school. These assessments will be made at the
following stages of a child’s school career:

EYFS Profile in relation to Development Matters which tracks children’s attainment against
the Early Learning Goals at the end of Reception.

Year 1 Phonics Screening to assess children’s ability to decode words using segmenting and
blending strategies. Children who do not achieve the expected standard in Year 1 phonics
will receive further phonics teaching and intervention, before retaking the phonics screening
at the end of Year 2.

Key Stage 1 Tests and Teacher Assessment at the End of Year 2. Children will sit tests in
English Reading, English Grammar, Punctuation and Spelling and Mathematics. Staff will also
record a teacher assessment judgement for Reading, Writing, Maths and Science to reflect
each child’s attainment against age-related expectations at the end of Year 2; this is
reported to parents at the end of Year 2 using the outcomes from the KS1 tests to help
inform teacher assessment judgements.

In the summer of Year 4, all pupils will sit a Times Table check test online, checking the quick
recall of multiplication facts and associated facts up to 12 x 12.

Key Stage 2 Tests in English Reading, English Grammar, Punctuation and Spelling and
Mathematics. Further assessment will be made on English Writing using evidence from
writing outcomes and Teacher Assessment. Children will receive a raw score and a scaled
score for English Reading, English Grammar, Punctuation and Spelling and Mathematics. This
will state whether they have met the national required standard and compare their progress
with progress of similar peers nationally. A scaled score of 100 will be an expected score to
show that national standards have been met. Further to this, a Teacher Assessment will be
made for Science in relation to children’s attainment across the KS2 curriculum.



“Each of you has been blessed with God’s many wonderful gifts to be used in the
service of others. So use your gifts well.” 1 Peter 4:10-11

Reporting to parents

In July of each year, children’s parents will receive a report which details both attainment and
progress across all aspects of the primary curriculum. Staff will report on a child’s level of effort in
different subjects as well as sharing with parents where their current attainment places them in
relation to national standards for the end of that year group. Reports will also include a commentary
on core curriculum subjects as well as targets for the coming year. An end of year parents evening is
scheduled after reports have been sent home to parents in order for every child’s progress and
attainment to be discussed further.

If children have taken external assessments during that academic year, their outcomes and results
will also be distributed to parents, where possible at the same time as end of year reports.

Further to this, there is an opportunity to discuss children’s progress with class teachers every term
at parents evening as well as more informal discussions which can happen after school and by prior
appointment.

Staff roles in assessment

Staff at all levels within the school play an important role in the assessment of children’s learning
and the progress they make. The sharing of information, outcomes and discussions all plays a crucial
part in developing effective sequences of learning for each child and helps to secure better
outcomes for them on a daily basis.

e Teaching assistants and Additional Support staff work with groups of children and
individuals at the class teacher’s direction. They are given specific learning activities and
skills to focus on, both to support learning as part of the main lesson as well as intervention
programmes to support progress with specific targets or areas of the curriculum. Often
there will be a specific focus or question for the teaching assistants to gather assessment
evidence for and this evidence will be given to the class teacher, either verbally or using
written templates where appropriate.

e Class Teachers plan for and deliver sequences of learning, designed specifically to develop
the skills needed to enable children to meet the end of year curriculum requirements. These
sequences of learning will be designed in-line with the school curriculum plan and the on-
going needs of children in each subject, based on accurate assessment of their abilities
through Assessment for Learning. On a termly basis, children’s progress will be scrutinised
by class teachers and the Headteacher in pupil progress meetings. Class Teachers will review
their class’ outcomes, identifying children making good or limited progress and reflecting on
teaching approaches that have helped to raise attainment. Specific targets and interventions
will be suggested by class teachers to address the data outcomes, linked to Performance
Management targets and the School Development Plan.

e Subject Leaders and staff with areas of responsibility support staff in making judgements
about the current performance of children against assessment criteria. This will be through
moderation, book scans and coaching. Then all subject leaders will use the summative
assessment information, produced on a termly basis, to review the performance (progress
and relative attainment) of year groups, vulnerable groups and individuals across the subject



area they are responsible for. This review of assessment data is presented by subject leaders
at the Senior Leadership Team meetings, Governor Strategic Progress Meetings and with
external validators such as the Chief Executive officer of the Trust or School Improvement
Partners. Assessment data is used to provide a source of evidence to evaluate school
improvement or identify areas of need across the school.

Senior Leaders support the assessment process through the expectation to gather effective
Assessment for Learning evidence from daily teaching and the use of this, along with other
outcomes, to make accurate judgements on attainment and progress through rigorous
moderation, standardisation and monitoring of standards. Senior Leaders are ultimately
accountable for the progress that children make throughout the school and therefore they
must be supportive in raising standards of teaching/ use of effective assessment strategies
but hold staff to account for the performance of their class’ progress using the Performance
Management cycle to ensure standards are high and improving. Senior Leaders are
accountable for the school assessment system, its robust design and the validity of its
outcomes. They are held to account over this by governors, external validators such as the
School Improvement Partner and finally by The Diocesan Board of Education, Ofsted and the
Department for Education.



Appendix 1 NAHT Underpinning principles for assessment

1. Assessment is at the heart of teaching and learning.
a. Assessment provides evidence to guide teaching and learning.
b. Assessment provides the opportunity for students to demonstrate and review their
progress.

2. Assessment is fair.
a. Assessment is inclusive of all abilities.
b. Assessment is free from bias towards factors that are not relevant to what the
assessment intends to address.

3. Assessment is honest.
a. Assessment outcomes are used in ways that minimise undesirable effects.
b. Assessment outcomes are conveyed in an open, honest and transparent way to assist
pupils with their learning.
c. Assessment judgements are moderated by experienced professionals to ensure their
accuracy.

4. Assessment is ambitious.
a. Assessment places achievement in context against nationally standardised criteria and
expected standards.
b. Assessment embodies, through objective criteria, a pathway of progress and
development for every child.
c. Assessment objectives set high expectations for learners.

5. Assessment is appropriate.
a. The purpose of any assessment process should be clearly stated.
b. Conclusions regarding pupil achievement are valid when the assessment method is
appropriate (to age, to the task and to the desired feedback information).
c. Assessment should draw on a wide range of evidence to provide a complete picture of
student achievement.
d. Assessment should demand no more procedures or records than are practically required
to allow pupils, their parents and teachers to plan future learning.

5. Assessment is consistent.
a. Judgements are formed according to common principles.
b. The results are readily understandable by third parties.
¢. A school’s results are capable of comparison with other schools, both locally and
nationally.

6. Assessment outcomes provide meaningful and understandable information for:
a. pupils in developing their learning;
b. parents in supporting children with their learning;
c. teachers in planning teaching and learning.
Assessment must provide information that justifies the time spent;
d. school leaders and governors in planning and allocating resources; and
e. government and agents of government.

1. Assessment feedback should inspire greater effort and a belief that, through hard work and
practice, more can be achieved.



Appendix 2 Additional Marking Codes

In addition to completion of the Learning Focus grids, some work (or parts of children’s responses)
may be marked using codes to indicate the context or support of the learning as well as the nature
of feedback that has taken place. Codes that may be written in the books are as follows:

TF - teacher focus group

GW - guided writing

TA - worked with a Teaching Assistant
| —independent work

P- paired work

VF (or speech bubble) — verbal feedback given

Supply teachers/cover teachers should also initial the work they have marked.

It is acceptable for older children to annotate their finished work with these codes as
directed by the teacher.



